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Funding for all of SA education is available
International financial aid and scholarships are available for South Africans 
to pursue undergraduate, graduate, master’s, doctoral and postdoctoral 
programmes. Many universities and academic institutions worldwide are 
providing financial support in the form of excellent scholarships and grants 
for South African students to study in South Africa and abroad.

Added to this, if we tally the Billions spent by the large corporates in South 

Africa, both national and multinational, on bursaries, financial aid and CSI 

projects – then all of sudden we have a lot of money available.

If managed correctly, with the right strategy and implementation, we could fund 

not only tertiary education but the entire schooling system.

Our macro policy is already in place 
The Government of South Africa considers education its highest domestic 

priority and single greatest long-term challenge facing the country. Education 

receives the greatest share of South African government spending (5% GDP), 

with 21% of non-interest allocations set aside for basic and higher education. 

While South Africa has made enormous strides in providing access to schooling 

with 98.8% of children aged seven to fourteen enrolled in school, South Africa 

is struggling to provide a quality education to most of its 13 million learners in 

its 26 000 schools. Most learners exiting the South African school system are 

not equipped with basic skills and core competencies necessary to succeed in 

the tertiary or work environment.

A similar policy could be put in place for our university and even FET college 

students. 

The US government’s foreign assistance policy is supported by the activity 

called the School Capacity & Innovation Program. There is also a focus on 

building teacher effectiveness and strengthening classroom and school 

management. 

USAID education strategy, which supports USAID, AusAID, and World Vision 

partnered to establish an ongoing fund for education in South Africa, at both 

basic and tertiary levels.

Some examples of international funding for university students
Aberdeen International Masters Scholarship in UK.•	
Funding for South African Students at University of Cambridge in UK.•	
World Bank Group Africa Early Years Fellowships.•	
Andrew W. Mellon Foundation Scholarships at Rhodes University in •	
South Africa.

MasterCard Foundation is offering bursaries for Sub-Saharan African students •	
at the University of Cape Town (UCT).

The University of Edinburgh’s partnership with The MasterCard Foundation •	
will allocate $27 million to fund South African students.

MTN Bursaries for African Students at UCT in South Africa.•	
Mercedes-Benz South Africa Bursary Programme – South African applicants •	
are eligible to apply for this bursary. The Programme aims to harness 

outstanding achievers at Grade 12 and Tertiary levels.

 

This is just a small sample of the funds made available to SA students. I think 

if we could coordinate this spending in the right direction, without corruption 

and mismanagement, we would certainly have the money needed for  

#free-education.
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A strategic approach to  
digital education essential
Not so long ago, preparing for a new school term meant a trip to CNA for stationery and a visit to the 
local outfitter for a new uniform. While these purchases are still necessary, these days, parents and 
learners are using technology to access their schooling needs.

I
n and out of the classroom, technology is changing the face of schooling. 

Whether allowing parents to buy supplies online, enabling learners to access 

their textbooks in electronic format, or even allowing teachers to communicate 

with their classes after hours and vice versa, modern education is becoming 

increasingly technology-driven. 

There are pros and cons to this, says Richard Firth, CEO of MIP Holdings. “There 

is no doubt that technology is necessary for learners to prepare themselves for 

the new work environment that is now being consumed by the knowledge 

economy, but it needs to be applied strategically by schools. Using tablets in the 

classroom, for example, might enable learners to access electronic content, but 

it will not teach them the skills they need when they enter the modern workforce.” 

Laptops, on the other hand, will expose learners to the software and tools they 

will be using in their adult lives, he says. “Tablets are therefore more effective 

learning tools for the lower grades and are really looked upon by the technology 

industry as consumption devices. However laptops, on the other hand, are better 

suited for high school learners and are viewed as ‘creative’ devices, and schools 

need to take cognisance of this when implementing technology programmes. 

After all, learners and learning is meant to be creative to mould individuals into 

knowledge workers. I am not sure how many of you reading this article have 

suddenly seen the disappearance of tablets in business meetings and the 

re-appearance of the old-fashioned note pad?”

Firth adds that providing access to digital media in schools equally requires a 

strategic approach. “Schools aren’t the brick and mortar building where learners 

sit. Teachers make a school. The same applies to the digital environment, 

where content is vital for learning. Issuing devices to learners with no plan around 

content is counterproductive and is putting the proverbial cart before 

the horse.”

Online textbooks, for example, need to be implemented with the same thought 

and planning as physical textbooks. In addition, schools should evaluate how 

teachers can use digital approaches to personalise learning and provide 

the most up to date content without losing the benefits offered by more 

traditional approaches.

Not only does digital schooling have implications for curricula and evaluation, but 

it opens the security conversation too, says Firth. “Digital learning by its very 

nature requires that students go online, and schools are spending huge amounts 

of money to ensure they have secure networks. However, students have access 

to open networks when they are not at school, so preventing learners from 

accessing certain sites while at school is only half the battle won. The ‘moral’ 

and ‘guided’ use of the Internet must be moved to the forefront of the educational 

programme.”

He says this is where parents come in. 

Parents expect schools to secure their 

children’s digital access, but are equally 

responsible for teaching them online 

safety and how to be online savvy. A 

simple hotspot shared on another 

learner’s or friend’s device will put the 

open world of the Internet into any 

child’s hands, Firth adds. 

“Limiting what learners can do on their 

devices during school hours is 

counterproductive. Teaching them what 

they should and shouldn’t be doing is 

far more valuable and will do more to 

protect them. Parents and teachers 

should work together to educate learners 

on online safety and being online savvy 

and allow them the freedom to explore 

within those parameters.”

Firth adds that a strategic approach to 

digital learning environments will also 

save schools money in the long run. 

“Schools have limited budgets, and 

need to make the most of these when 

implementing technology programmes. 

By evaluating which solutions are 

necessary, which can be most effective, 

and which are counterproductive, and 

then implementing them on this basis, 

schools – and learners – can get all 

the benefits of technology with far 

less hassle.”  

Richard Firth
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Compeition categories
Category 1: ISPA SuperTeacher

Open to educators at Quintile 1 to 3 schools.•	
Previous finalists and entrants may re-enter.•	
Previous winners of the annual ISPA SuperTeacher Award may not re-enter •	
under this category. 

Category 2: ISPA TechTeacher 

Open to educators at Quintile 4 & 5 schools.•	
Previous finalists and entrants may re-enter. •	
Previous winners of the annual ISPA TechTeacher Award may not re-enter under •	
this category. 

Category 3: ISPA ChampTeacher 

Open only to previous winners of the ISPA SuperTeacher, TechTeacher •	
and ChampTeacher categories.

According to CoZa Cares Foundation 

CEO, Fiona Wallace, sponsorship from 

ISPA members has over the years 

equipped over 5 000 teachers with ICT 

confidence, skills and leadership. In the 

last three years alone, some 750 school 

leaders, educators and district officials 

have been supported through a variety 

of professional development courses.

“All credit is due to Kedibone Makgato for working hard to be named as this 

year’s ISPA SuperTeacher™ and she is surely set to become the latest ISPA 

SuperTeacher™ to use this prestigious competition as a springboard to even 

greater achievements, as so many of her peers have done,” said Ms Wallace.

Ms Makgato thanked all those involved for the life-changing experience that is 

the ISPA SuperTeacher™ of the Year Competition. “ICT is a powerful tool in the 

hands of properly equipped educators who also have a passion for sharing new 

technology with their communities. I now have the title to go with my passion,” 

she said.

The judges of the now fully online competition, designed and developed by CoZa 

Cares, comprised a strongly representative cross-section of the South African 

education and ICT sphere. 

The judging panel included
Sarah-Jane Capazario (ISPA)•	
Dorcas Thabane (ISPA) •	
Jenny King (e-Schools Network) •	
Marcus Lamola (Matthew Goniwe School of Leadership and Governance – •	
MGSLG), Neo Mothobi (Department of Basic Education, Pretoria) 

Megan Rademeyer (SchoolNet SA) •	
Clinton Walker (Western Cape Education Department)•	

South Africa’s leading annual Internet industry gathering, iWeek, marked its 15th 

year by returning to Johannesburg from 19 to 23 September this year. An annual 

fixture of the closing night gala dinner is the announcement of the ISPA 

SuperTeacher™ of the Year from the ten competition finalists. 

Other noteworthy 

speakers included 

Dr More Chakane, 

CEO of Matthew 

Goniwe School 

of Leadership 

and Governance 

(MGSLG).

The three competition winners received 

several gifts from generous sponsors. 

South Africa’s Wireless Application 

Service Providers’ Association (WASPA) 

sponsored accommodation for the 

teachers, three tablets for each of the 

winners, as well as a special professional 

development training session on 

assisting learners to navigate the digital 

space safely. 

Other sponsored prizes 
included

The Mighty Pen Education Magazine •	
www.themightypen.co.za provided 

three lifetime gift subscriptions to 

the digital magazine for the three 

winners, as well as a free full page 

profile for each of the three winning 

schools

Maths teaching resource Matific •	
also sponsored a prize for each of 

the winners www.matific.com – which 

included Matific school subscriptions 

until the end of 2017

Mustek sponsored three Mecer •	
Executive Series tablets for each of 

the winners 

WASPA member Smartcall •	
Technology Solutions sponsored one 

gigabyte of data monthly for a year 

for each of the three winners

It is also interesting to note that 

despite the gloomy point of view 

expressed about education and the 

schooling system in Limpopo Province 

(for example, this recent article in The 

Citizen newspaper http://www.citizen.

co.za/1296307/billions-needed-for-

limpopo-education/) the majority of 

SuperTeachers over the years have 

come from Limpopo Province. This 

year – both the SuperTeacher and  

the ChampTeacher are from this 

province.  

H
e was speaking at the ISPA SuperTeacher™ 

Awards Gala Dinner hosted by Neotel on 

Thursday, 22 September 2016, which is 

a highlight of the annual iWeek conference 

and exhibition. 

This prestigious competition has a proud history 

going back to 2001, when ISPA launched the 

competition, to support their Train the Teacher 

ICT Project.

What is the aim?
The ISPA SuperTeacher Competition gives educators an opportunity to showcase 

their skills in using Information Communication Technologies (ICT) to improve the 

educational environment within their school or community.

Who is eligible?
All educators currently teaching at schools throughout South Africa

Acknowledging that learner performance is linked to educator ICT knowledge, 

Minister Cwele congratulated ISPA SuperTeacher™ 2016, Kedibone Mmakwena 

Makgato, on being chosen as the teacher who has best imparted her newly-

acquired ICT knowledge to her learners, school and community. 

ISPA SuperTeacher™ finalists must demonstrate to the annual competition’s 

judges exactly how they have best used their new-found knowledge after 

participating in ICT training partly sponsored by South Africa’s Internet Service 

Providers’ Association (ISPA) and its members, and facilitated by the CoZa 

Cares Foundation.

The competition criteria
Winners are selected on the basis of a portfolio of evidence that best showcases 

their ICT in Education Project in at least one of the following areas:

Curriculum integration and classroom management.•	
The project demonstrates the creative and efficient use of ICT to enhance •	
teaching and learning in the 21st century.

Effective school leadership and management. •	
The project demonstrates the innovative use of ICT skills to enhance overall •	
productivity, educator or learner motivation, administration or extra-curricular 

activities in the school.

The school in the community. •	
The project demonstrates the appropriate and effective use of ICTs to •	
strengthen the relationship between the school, its parent body or the 

community it serves.

Ms Makgato of Toronto Primary School 

in Limpopo joined ISPA ChampTeacher™ 

of the Year 2016, Mokhudu Machaba of 

Ngwanamago Primary in Limpopo, and 

ISPA TechTeacher™ of the Year 2016, 

Erika Esterhuizen of St Andrews College 

in the Eastern Cape, on stage as 

delegates attending ISPA’s iWeek XV 

looked on. 

t e c h n o l o g y  f e a t u r e

awards

Educators praised for digital 
teaching at education awards
Department of Telecommunications & Postal Services (DTPS) Minister Dr Siyabonga Cwele credited 
South African educators with introducing digital teaching tools in classrooms. “Learners today don’t 
respond well to blackboards. They want digital content in the classroom and teachers who know how to 
use it,” he said.

t e c h n o l o g y  f e a t u r eawards
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Time to tackle bullying by the horns
The increase in the number and severity of bullying incidents in South African schools calls for urgent and 
sustained intervention, an education expert has warned.

A
lmost every week we hear of another desperate learner or parent having 

to deal with the physical and emotional trauma of bullying, yet society and 

authorities’ responses continue to be reactive and unsuccessful in 

addressing the bigger issue,” says education expert Dr Gillian Mooney, Teaching 

and Learning Manager at The Independent Institute of Education. 

“These cases making it into the media represent only a fraction of the 

mistreatment many children go through. But the devastating consequences of 

bullying are leaving a lasting mark on the lives of countless youngsters, and the 

problem will continue growing unless an effective strategy is developed and 

consistently enforced,” she says.

Mooney says that national and provincial education departments throughout 

South Africa do have policies and procedures in place, albeit to varying degrees, 

on how schools should respond to bullying behaviour.

However more needs to be done to consistently support and educate learners, 

parents and schools to ensure the safety and wellbeing of everyone on the 

school grounds, she says.

Mooney acknowledges that the challenge is enormous, and says that the crisis 

of bullying relates to more than just schools.

“Society itself has become a virtual fight club, with examples of bullying 

behaviour abounding on social media, for instance. People feel free to  

behave appallingly, to the degree that anti-social behaviour has become almost 

accepted practice.”

Bullying is centrally about trying to gain power, says Mooney, which means  

that a rise in bullying can be expected in societies where citizens feel 

disempowered. 

“Bullying has a ripple effect, where it is the bully, the victim and the bystander 

who are affected. Other problematic home circumstances, for instance domestic 

abuse, divorce or the death of a parent, 

could also provide context in which the 

bully seeks to gain power through 

negative behaviour.” 

She says it is important that high-

profile and easily accessible structures 

and processes are put in place to help 

schools deal with bullying, as teachers 

often feel their hands are tied and 

victims of bullying feel that they have 

no voice. Additionally, bullies 

themselves should receive adequate 

support and counselling.

“Most importantly however, ways must 

urgently be found to address the 

prevailing power imbalance by 

demonstrating that bullying will 

consistently have clear and structured 

consequences for perpetrators,”  

she says.

“Some provinces have gone some  

way in setting up structures and 

processes to deal with bullying, but 

even in those instances, more must  

be done to communicate these 

interventions and systemically enforce 

anti-bullying processes.”

Mooney acknowledges that bullying in 

schools does not stand independently 

of the mindset in which we find ourselves 

as a society. 

“While there is no quick fix for either the 

malaise in broader society or indeed 

within our schools, we have a duty to 

ensure that the most vulnerable among 

us are better protected, and feel 

empowered to know that they can speak 

up and rely on the adults around them 

to prevent them from physical and 

emotional harm as far as possible.

“When we have a situation in our 

schools where known bullies continue to 

wreak havoc upon the lives and futures 

of others, knowing that the system is 

slow and ineffectual in responding to 

anti-social behaviour, we are doing the 

victim and our society as a whole a 

great injustice.”

“

e d u c a t i o n  m a t t e r s

bul ly ing

>> to page 8
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Pearson South Africa  
appoints new Managing Director
Ebrahim Matthews (43) has been appointed as Managing Director (MD) of Pearson South Africa. 

P
earson SA is the South African subsidiary of Pearson PLC, a multinational 

publishing and education company headquartered in London. In South 

Africa, Pearson services the entire K-12 spectrum (pre-school to grade 12) 

as well as higher education and Technical and Vocational Education and Training 

(TVET) markets. Pearson SA also delivers higher education through its own 

independent institutions of higher education, CTI and Pearson Institute of Higher 

Education (previously Midrand Graduate Institute). 

Ebrahim holds a Bachelor of Arts degree in Industrial Sociology, a Bachelor of 

Commerce degree in Economics and Human Resource Management and has 

completed the International Executive Development Programme through Cass 

Business School in London and Wits Business School.

Ebrahim has more than 15 years’ experience in the financial services sector. 

Prior to joining Pearson SA, Ebrahim served as the MD of Diners Club SA (Pty) 

Ltd for six years. During his tenure the business was voted as the best Diners 

Club franchise in the Europe Middle East & Africa region in 2013 and experienced 

exponential growth, becoming the largest franchise in the region.

Before his tenure at Diners, 
Matthews held various senior 
management positions, 
including

Executive Head of Standard Bank’s •	
pan-Africa Corporate Card business

Director of Standard Bank’s •	
Bluebean division 

Head of Product Sales for MasterCard •	
Africa

“I am excited about joining Pearson and 

what lies ahead. With the help of my new 

colleagues we can steer this company 

to great heights,” concludes Matthews.

Matthews replaces Riaan Jonck, who 

resigned from Pearson earlier this year. 

Dangerous misconceptions about bullying
False: adults should stay out of it when children are bullied.•	

 Adults must become involved. Teachers can monitor bullies to deter bullying 

behaviour. Principals can discipline. Parents can report it to schools.

False: boys are the most likely victims.•	
 Both boys and girls are equally susceptible to bullying, although perhaps in 

different ways. Both boys and girls are the targets of physical bullying. Girls 

are more likely to experience relational, sexual and cyberbullying.

False: children should just toughen up.•	
 This myth is a hangover from ideas like “boys will be boys” and children will 

“work it out”. Bullying can cause real harm and should not be ignored.

False: bystanders should stay out of it when they witness bullying.•	
 Evidence suggests that bystanders are also affected by witnessing bullying. 

Observers also give bullies the audience that they crave and the legitimacy 

of almost sanctioning the behaviour. Children can be taught to reduce 

bullying by noticing, reporting and intervening. 

False: it is easy to spot a bullied •	
child.

 Children do not report everything 

that happens in their lives to their 

parents. Adults need to find ways to 

make reporting bullying easier for 

children, and to follow up effectively 

when they do.  

e d u c a t i o n  m a t t e r s

bul ly ing

>> from page 6

Editor’s note
An article published on NeoToday.org looks at a study by Dr. Dorothy Espelage, professor of psychology at the University of 

Florida and an expert on adolescent bullying. Her research revealed that the long-lasting emotional and psychological 

scars carried by victims of bullying are only just being understood. The impact doesn’t go away when a student receives a high 

school diploma.

Her study found that being bullied in school was a stronger predictor of anxiety, depression and post-traumatic stress disorder 

than other childhood traumas, including abuse and neglect.

There’s also a recognition that many of these behaviours that we see in high school not only continue at tertiary level, but that 

the transition from high school to college/university is a critical adjustment time. If you’re victimised in high school, you may 

decide not to go to college, because you’re depressed and have PTSD. Or you go to college and think that it’s time to recreate 

yourself, have a positive approach. But there’s still a lot of pressure. It could be overwhelming if you’ve dealt with victimisation 

and social rejection in school. 

Often the problem is compounded by an ‘adult attitude’ that says, “What’s this about? Bullying is just part of growing up” and 

school bullying was widely considered to be some sort of rite of passage, or at least not taken too seriously.

Espelage emphasises that if you’ve had any type of repeated victimisation in school, it appears you have real psychological 

challenges three decades later.

In high-resource schools where there are already prevention efforts in place and have bullying policies that are adhered to, 

we’ve seen reductions. But that has not been the case at schools that are more chaotic, where there is a presence of violence 

or gangs. 

The research also indicates that attitudes of the adults in the school building and in the community have a big impact on the 

children’s behaviour. For example, if a teacher is dismissive of sexual harassment and homophobic name-calling, learners 

actually call each other “fag” and “gay” more.

See also the Jag Foundation’s Jagbullyproof advice on http://jagfoundation.org.za/?project=jagbullyproof-2

e d u c a t i o n  m a t t e r sappoin tment

Unlocking potential
At Pearson, home of Maskew Miller Longman and Heinemann,  
we place the learner at the centre of everything we do.

Contact us  t. 021 532 6008  e. pearsonza.enquiries@pearson.com
Learn more at http://schools.pearson.co.za

Quality content
We o�er the largest range of CAPS-approved titles, available in print and eBook 
format, including the best-selling Platinum series. 

Digital learning
Discover our range of digital learning solutions. These include X-kit Achieve Mobile  
that allows learners to test their knowledge on their cellphones, and DigiKit that 
provides teachers with visually engaging, o�ine content.

Professional development
Pearson o�ers a range of accredited courses, including ICT in Education and 21st 
Century Skills, to equip teachers with the knowledge and skills to enhance learning. 

Diagnostic assessment
Test and Improve is available for Language, Maths and Physical Sciences. Tests are CAPS 
and IEB-aligned and the reports inform intervention strategies to improve results.

SAHISA_advert_A5_2016.indd   1 2016/07/12   12:52 PM

Ebrahim Matthews, 
new MD of Pearson SA

http://jagfoundation.org.za/?project=jagbullyproof-2
mailto:pearsonza.enquiries@pearson.com
http://schools.pearson.co.za


http://www.worldpanel.global


12 >> Vol. 2 No. 9  September 2016 Vol. 2 No. 9  September 2016 << 13

communication occurs from a position 

of authority (rules). Learners do not 

form part of discussions and, 

therefore, do not take ownership of 

school rules. 

We will simply have to change our 

thinking. “Business as usual” will not 

resolve the hair hullabaloo. The answer 

lies in values as the foundation of 

healthy and successful schools. Our values are our own beliefs as to what is 

good, important or desired, which we then express through ethical conduct. Our 

ethics, in turn, refer to the values and standards that dictate our interactions 

with other people. Therefore, values and ethics are two sides of the same coin 

and are inextricably part of who we are and how we conduct ourselves. Every day, 

we face certain decisions where our own value system determines how we will 

act or respond. In the school setting, a shared value system will therefore form 

the basis of decisions on hair and appearance. It is therefore not so much about 

the rule, but about the underlying value.

A value-driven approach does not mean scrapping all rules. In fact, values give 

meaning to rules, but simply shift the focus to why we do things a certain way. 

Taking such an approach, an issue such as hair rules is viewed through another 

lens, which leads to a simple question: How do I express the values through my 

appearance?

We would like learners to develop holistically and make decisions and act within 

a framework of sound values – not simply because they fear punishment should 

they violate a rule. Are we therefore preparing our learners for life after school? 

Surely we want to produce young people who will abide by society’s rules  

without anyone checking whether they do. That is living “from the heart” – a 

value-driven life. 

The school governing body is responsible for the school’s mission, and values 

should be at the top of this agenda. The Schools Act also provides that the 

governing body is responsible for drafting the school’s code of conduct (previously 

“school rules”). However, this code must be firmly based on sound values, which 

the entire school community must buy into, take ownership of and express every 

day. Of course, a value-driven approach 

is no quick fix; it is a long-term approach 

that eventually needs to become a way 

of life.

Prof Willem Landman, former 
chief executive of Ethics SA, 
developed a practical test for 
ethical conduct. It consists of 
eight questions

Are my actions lawful?•	
Are my actions in line with my •	
school’s code of conduct and 

policies?

Are my actions in line with my •	
professional standards?

What would my ethics role model •	
have done?

What will my actions look like on the •	
front page of tomorrow’s newspaper?

What do my actions make me feel •	
like?

Am I so comfortable with my actions •	
that I would not mind sharing it with 

my closest family?

Do my actions comply with the •	
golden standard, namely “do unto 

others as you would have them do 

unto you”?

 

What would the recent events have 

looked like if all role-players asked 

themselves these eight questions? 

Through the lens of values, the hair 

hullabaloo seems far from a nightmare; 

instead it presents us with an opportunity 

to invest in healthy dialogue and 

responsible decision-making.  

Value-driven schools  
the answer to the hair hullabaloo
By Dr Jaco Deacon, deputy chief executive of FEDSAS 

While the protests against schools’ rules on appearance, amongst other things, have left many scratching 
their heads, Dr Jaco Deacon, deputy chief executive of the Federation of Governing Bodies for South 
African Schools (FEDSAS), offers practical proposals on the underlying issues this has revealed.

H
air today, school uniforms tomorrow, and sports teams or difficult exam 

papers the day after that. The list of issues that make learners and 

parents’ hair stand on end is a lengthy one. Social media have become 

an outlet, protests a reality, and political interest and interference the norm. 

The recent events at Pretoria High School for Girls have again turned the 

spotlight on school rules. The provincial member of the executive council (MEC) 

immediately ordered a revision of the rules; the National Department of Education 

has announced the promulgation of new regulations on codes of conduct for 

schools, and political parties are asking for legislation. Apparently, therefore, the 

simple answer to the hair hullabaloo is yet more rules, but is that really the  

best option?

Granted, our country is extremely skilled in making laws, regulations and rules. 

This not only applies to the state – schools have over the years also become 

competent drafters of rules and regulations. However, every bit of research 

points to poor discipline as one of the biggest problems in schools (and very 

possibly also in society at large). Adding yet more rules (including hair rules) has 

therefore made no contribution whatsoever to creating sound discipline in 

schools; in fact, it has had exactly the opposite effect. 

In 2009, FEDSAS conducted research among its member schools. The questions 

included what the schools viewed as the single biggest threat to quality 

education. They did not cite the 

curriculum, funding deficits or 

incompetent officials – no, the 

unequivocal answer was a lack of 

discipline. 

FEDSAS often receives complaints about 

learners who make it impossible for 

teachers to educate. Schools devote 

thousands of rands and many hours to 

discipline. Senior staff members are 

tasked with maintaining discipline, 

expensive computer programs and 

systems are purchased, and more 

disciplinary hearings are held. Yet, 

schools simply do not seem to be 

winning the battle. 

The problem is that we are focused on 

rules and punishment as the general 

norm for maintaining discipline. Learners 

are told what they should not do (the 

negative), while far too little time is 

spent telling them what they should do 

(the positive). 

The recent events have also clearly 

revealed how far removed from each 

other learners and leadership structures 

in schools really are, and indicated that 
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and auditory processes for the 

individual,” Human notes.  

The PE courses on offer at most 

teacher training institutions are 

extensive, catering to both full time 

students and existing teachers. Many 

universities offer PE as a subject to 

Foundation Phase teachers and as a 

major in Intermediate Phase Teaching. For schools wishing to prepare current 

classroom teachers to present PE classes masterfully, there are also short 

courses on offer as part of the continued professional teacher development 

programmes. In addition to these programmes, tertiary institutions are in the 

process of developing post graduate qualifications with a focus on equipping 

practicing teachers with the skills needed to become experts in PE.

Furthermore, it is important that training providers are members of various 

control bodies such as the Physical Education Institute of South Africa (PEISA), 

a non-profit company established to reinforce the instruction of PE and to act as 

a catalyst for promoting PE in schools. Indeed, according to Norman Mphake, 

Founding Director of PEISA, training providers must share the institute’s ideal of 

a country where all learners, of all abilities, will increase their participation in high 

quality, well organised curriculum-orientated PE. “It has been an arduous journey 

to get Physical Education reintroduced into the curriculum and to elevate its 

status within the current education discourse. We are confident that the 

impressive PE training on offer at some 

institutions forms part of our broader 

vision for PE training in South Africa,” 

Mphake states. 

“While PE classes in the past were 

perhaps not taken seriously, the 

commitment to provide high quality, 

curriculum-focused PE training to 

teachers is now in place. This shows the 

firm belief in the importance of this 

subject to learners. “Indeed, in a world 

where a digital lifestyle might not equate 

an active one, PE for learners is now 

more important than ever before.” 

Human concludes.”  

Is there a shortage of  
PE teachers in SA schools? 
In the past, Physical Education (PE) might not have been the most engaging subject, underpinned by the 
fact that it was removed from the South African curriculum in 1994. Reintroduced in 2013 as part of the 
new national CAPS (Curriculum and Assessment Policy Statement) curriculum, PE had to be re-imagined, 
driven by the priority of establishing a lifelong love of movement among learners.

H
owever, the reintroduction did not come without problems, the most 

noticeable being a lack of properly trained PE teachers. The reason for 

this is that the majority of post 1994 teachers could not partake in PE 

training classes, since courses were removed from tertiary education institutions 

when the subject was no longer taught in schools. The result is that many 

classroom-based teachers now do not have the skills to sufficiently engage 

learners during PE classes, often lacking the ability to provide instruction on the 

required appropriate movement activities that assist with specific development.  

According to Johan Human, CEO of Embury Institute for Teacher Training, 

teachers need to effectively communicate the concept of PE as a subject, just 

as the new CAPS curriculum intends. “For learners, the importance of curriculum 

based PE training cannot be undervalued, and this starts with enthusiastic, 

knowledgeable and qualified teachers,” he notes.

The change in PE
With the new CAPS curriculum placing a significant emphasis on movement, 

future teachers must know how to ‘break down’ different types of movements, 

such as skipping, leaps, jumps, forward rolls and gallops. While this may seem 

elementary, there are learners who struggle with these basic physical activities 

or locomotor movements, and it is these skills that set the foundation for future 

development. 

Apart from a lack of training skills, modern PE teachers also face other 

challenges, such as large classes and an absence of sport facilities. To counter 

these obstacles, PE teachers are taught to create ‘workstations’: any particular 

PE activity that takes place within a small group in any accommodating space 

that doesn’t have to be as big as a sports field. Each PE session starts with a 

warm-up routine and ends with a cool-

down. Activity in each session will shift 

towards the different workstations, 

where learners (irrespective of body 

type) are kept busy with distinct types of 

movements or skills, with the idea being 

that they are engaged for the entire 

session and continuously moving. This 

approach aims to teach a positive 

attitude towards a more active lifestyle.

Modern physical education teaching 

should tie in with 21st century teaching, 

with the use of workstations being a 

tactic of the ‘flipped classroom’ teaching 

approach. The workstation essentially 

becomes ‘the teacher’ while learners 

contemplate completing the required 

task.

The importance of PE
There are a number of benefits to PE if 

taught correctly, of which a good skeletal 

structure and posture, improved gross 

and fine motor skills, and the 

development of core muscles, are 

perhaps the more obvious examples. 

However, PE can also influence learners’ 

concentration skills, often marked by 

less fidgety, more focussed behaviour 

during class. “Without them knowing, 

learners are taught social-, team- and 

leadership skills, and even gain an 

understanding of their own space and 

balance, while also addressing visual 
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Cycle of adult illiteracy  
needs to be broken
By Rob Rees, Chief Operating Officer of Media Works 

With illiteracy still plaguing adults in South Africa, Media Works – leaders in Adult Education and Training 
in South Africa – takes a closer look at this complex, ongoing problem; shining a light on the fact that 
sustainable adult education is needed to right education wrongs. 

M
edia Works has been operating in South Africa for 20 years, and while 

there have been changes within the education landscape since the 

company began, not enough has been done through the basic 

education system to ensure that adults are proficiently literate, with the skills 

needed to live an independent, prosperous life. 

School leavers in South Africa continue to enter the workplace functionally 

illiterate, without the skills necessary to pursue either tertiary education or an 

artisan career. The majority of those who have completed matric are being 

placed on Adult Education and Training (AET) levels that are below Grade 9, with 

low levels of literacy. 

By looking back on statistics and trends that Media Works has documented over the 

last ten years, and analysing this data related to communications and literacy, 

Media Works has been able to look at key areas in the adult education space. 

Literacy first
If you cannot read, you cannot learn. Literacy and communication is the basis of 

all future learnings; it is the cornerstone of education, and in our country, this 

cornerstone has been crumbling for decades. 

Through looking at the number of learners enrolled in communication between 

2007 and 2016 (Graph 1), the statistics reveal that there is a consistent intake 

of learners at the lower levels, which indicates that school leavers entering the 

job market are still requiring AET training at levels 1 and 2. 

See Graph 1 below

We should see this 

tapering off over the 

period, but we don’t. The 

fact that there is a steady 

stream of adult learners 

needing basic AET literacy 

training is of great 

concern.

What this graph also 

indicates is that over the 

years, there has been an 

exponential increase of learners at the higher AET communications levels (3 and 

4), which is attributed to the fact that the corporate sector has been engaging in 

sustainable employee training for years.

This also reveals that when adult 

education and training is done right, it is 

an effective, and sustainable, way to 

teach adults, allowing them to progress 

through the levels successfully. 

The Sector Education and Training 

Authority (SETA) and Government 

National Skills Fund (NSF) initiatives do 

not seem to support the notion of 

sustainable learning. Often, projects or 

contracts that are initiated run for a 

12-month period, and thereafter are 

curtailed due to a reported lack of 

funding, or change in priority.

As indicated in graph 2, Media Works 

has consistently seen that the enrolment 

for literacy and communications 

programmes has been higher than that 

of numeracy. 

See Graph 2 below

The reason for this is not because there 

isn’t as much of a need for numeracy, 

but rather, because literacy is a more 

basic skill through which to cope, and 

communicate, in the workplace. Adding 

to this, in order to understand the 
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teachings of mathematics and numeracy, you need to be literate in the language 

of instruction. 

The schooling system is still failing our youth
The reality is that the basic education system in South Africa is still failing to 

adequately teach its pupils, resulting in matriculants coming through the school 

system without the reading and writing skills necessary for them to thrive in the 

world of work.

This point is emphasised in Graph 2, where we see that there hasn’t been a 

decrease in the number of adults enrolling in Communications Levels 1 and 2. 

These are young adults who have been pushed through the school system, 

without learning adequate basic skills needed to gain employment. Without 

effective literacy levels, these individuals are also often unable to gain 

employment, study further, or engage in skills training. 

The Not in Education, Employment or Training (NEETS) are a highly dissatisfied 

and volatile group of people, mostly aged between 18 and 24, and are a serious 

threat to social stability. In South Africa, particularly in the Eastern Cape and 

North West Province, the NEETS make up a significant portion of the 

adult population.

Announcing the overall matric results earlier this year, Basic Education Minister 

Angie Motshekga said the overall pass rate dropped from 75.8% in 2014 to 70.7 

in 2015. This 5% drop reflects the long-lasting disadvantage suffered by pupils 

who had fallen behind early in their school careers.

Sustainable, quality adult education bridges the gap
Adult education is the only way to bridge the gap between what should have been 

achieved at school and what needs to be learned to function as an employee, in 

order for the individual to gain independence, and to contribute to the economy 

and society at large.

Adult education is not a quick-fix solution, but rather a long term approach,  

with a focus on quality, sustainable education that first assesses the level of  

the learner, and then 

guides the individual 

through the education 

levels in a way that  

is accessible and 

achievable. 

As an indication of the 

fact that quality adult 

education works, Media 

Works has seen a 

Communications pass 

rate of 76% between  

2013 and 2016, across 

all levels. 

Adding to this, Media Works analysed 

that from 2007 to 2016, far more 

people have been enrolled in the higher 

levels of literacy (Levels 3 and 4), which 

indicates that there has been a 

progression within the AET system, with 

learners enjoying smooth progressions 

to the higher levels of literacy (equivalent 

to Grade 9 and above). 

Businesses are leading the way
Media Works has found that corporations 

in South Africa have been trailblazers 

when it comes to upskilling and 

educating their workforces. Where 

government has failed to educate its 

people, big businesses have been 

forced to take on this responsibility. 

Rather than engaging learners in short-

term programmes that don’t adequately 

teach and assess the individuals, 

businesses have been cultivating a 

culture of sustainable training,  

which allows learners to progress 

through the learning levels over a 

number of years. 

This is a far more sustainable approach, 

moving away from the typical 12-month 

programmes, which when complete, 

leave learners hanging with no further 

opportunities into the future.

A more educated workforce is a 

motivated, more competent workforce, 

which results in higher productivity, 

which in turn leads to increased 

profitability. This is reason enough for 

employers to enrol staff in career-

developing training, but the benefits to 

society go far deeper. 

It is through effective, sustainable adult 

education that our country will see the 

significant amount of social change and 

decrease in poverty that is so desperately 

needed. A literate workforce is an 

empowered and more valuable society 

with fires in their hearts and food on 

their tables.  
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The future of the accountancy 
profession is in good hands
The future bodes well for the South African accountancy profession as the top six learners achieved an 
average of more than 90% at the National Accounting Olympiad run by the South African Institute of 
Professional Accountants (SAIPA). Interestingly, the six came from four different provinces with the top 
pupil – who achieved 96.5% – coming from KwaZulu Natal.

M
uzaar Ahmed Malani from the Orient Islamic School in Durban, 

achieved the highest score, followed by Rhulani Ndlala from Merensky 

High School in Tzaneen, who earned 92% and Simonè Balt from 

Hoërskool Linden, in Johannesburg, reaching 91.5%.

“As the South African Institute of Professional 

Accountants we are pleased with the results 

of the National Accounting Olympiad because 

they continue to show that there are pockets 

of excellence in our schools and that public 

schools continue to perform on par with 

private schools. This is an encouraging sign 

for the future of the Accountancy profession,” 

says Bongani Coka, the Chief Executive  

at SAIPA.

The top three learners were followed by three learners who were tied on 91%, 

namely;

Liam Roubach from De Kuilen High School in Cape Town.•	
Husnaa Motala, a pupil at Westville Girls High School, in Westville.•	
Raadiyyah Seedat from the Lenasia Muslim School in Lenasia.•	

The annual Olympiad is open to all Grade 12 pupils in public and private schools 

studying Accountancy or Mathematics and aims to increase awareness among 

them of the importance of accounting to the South African economy, as well as 

the range of career opportunities available to them.

The competition consists of two rounds, each comprising of a two-hour 

examination. The first round of 2016, written in May, saw 3 510 pupils from 

310 schools competing. A total of 980 learners, consisting of the top three 

learners in every region, qualified to enter the second round that took place on 

27 July.

“One of our key strategic objectives as the South African Institute of Professional 

Accountants is to grow and transform the industry and the NAO provides us one 

of the platforms to do this in a sustainable way by investing in young talent. Next 

year we aim to raise the bar in terms of the number of high school students that 

we touch with the Olympiad and as such we will revamp the format to encourage 

more participation and we will work more closely with the Department of Basic 

Education,” adds Coka.

The final round required candidates to deal with calculations, case studies, 

scenarios, financial statements, recording and posting procedures and more.

Zobuzwe Ngobese Marketing and 

Communication Executive at SAIPA says 

those who achieved 65% or more during 

the first round of the Olympiad and 

qualified for the second round also 

received a printed exam study guide 

sponsored by Sage One, which also 

provided learners with valuable career 

and bursary information.

“The exam guide is curriculum based 

and will therefore help learners to 

prepare for their matric accountancy 

exams next month. More importantly, as 

SAIPA we have been using the results  

of the Olympiad to also assist the  

poor performing schools because we  

do not only focus on those learners  

who have done well – our members who 

are professional accountants – have 

been using their time to provide extra 

classes to the struggling learners,” 

explains Ngobese.

The competition has been running since 

2002, with SAIPA’s focus being to 

provide papers and literature that can 

be used by all South African students, 

including those for whom English is a 

second language. It is an approach 

designed to lead to the abstract, higher 

order thinking required to solve problems 

– exactly the kind of issues accountants 

face in real life.  
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